@m Uluslararasi Torkce Ogretimi Arastrmalan Dergisi, 2021, 1(1); 39-54

TURKCEYi YABANCI/iIKiNCi DIL OLARAK OGRENENLER iCiN
AKADEMIK TURKCE OGRETIMIi

Arastirma Makalesi

Burak TUFEKCIOGLU"

Gelis Tarihi: 12.04.2021 | Kabul Tarihi: 18.04.2021 | Yayin Tarihi: 30.06.2021

Ozet: Sosyal iletisim amagl genel Tiirkce derslerinin, egitim amaciyla yabanci dil 6grenenlerin fakiilte
ve enstitiilerdeki derslerde karsilagtiklar1 Tiirkge ihtiyaclarini yeterli diizeyde karsilayamadigi
bilinmektedir. Bu nedenle iiniversitelerimizde uluslararas1 6greniciler i¢in genel iletisim amagh Tiirkge
Ogretiminden sonra akademik ortamlardaki iletigimlerini kolaylastirmak amaciyla akademik Tiirkge
dersleri verilmektedir. Bu kapsamda akademik Tiirkce, akademik dile yonelik betimleyici 6zellikler ve
yabancr/ikinci dil olarak Tiirk¢e Ogrenicilerinde gelistirilmesi gereken beceri alanindaki yeterlilikler
olmak iizere iki temel kategoride degerlendirilmistir. Akademik dile yonelik betimleyici 6zellikler dil
bilgisi ve s6z varlig1 agisindan, 6grenicilerde gelistirilmesi gereken becerilerse okuma, dinleme, konusma
ve yazma becerileri kapsaminda arastirma konusu yapilmistir. Calisma, yabancvikinci dil olarak
akademik Tiirkcenin kapsami ve Ogrenicilerde gelistirilmesi gereken beceri alanlarmin betimlenmesi
amacindadir. Arastirma alanyazin taramasi diizenegindedir. Bu kapsamda, akademik Tiirk¢enin tanimi ve
ozellikleri, ilgili alanyazina gore yapilmistir. Ardindan akademik Tiirkce metinlerinde kullanilan dil
bilgisi yapilar1 ve bu yapilara bagl olarak degisen iislup (etken/edilgen dil kullanimi) nedenleriyle
aciklanmistir. Akademik Tirkgenin s6z varligma iliskin akademik ve teknik sézciikler tanimlanmis ve
akademik metinlerdeki kullanim yiizdeleri alanyazina gore verilmistir. Akademik dil becerilerinden
okuma, dinleme, konusma ve yazma becerileri Global Scale of English Learning Objectives for Academic
English’e gore Ogrenme amaclarindan Ornekler verilerek yorumlanmistir. Caligmanin sonucunda
akademik Tirkge alaninda calismak isteyenlere, akademik Tiirkg¢enin ¢aligma kapsamina alinan dil
bilesenlerinden dil bilgisi, s6z varligy; dil becerilerinden de okuma, dinleme, konusma, yazma ve dinleme
becerileri konusunda arastirmacilara Onerilerde bulunulmustur. Bununla birlikte akademik Tiirkge
Ogretimi iizerine ¢alisanlara ilgili alanyazin kapsaminda bir betimleme sunulmustur.

Anahtar Kelimeler: Akademik dil becerileri, akademik dil bilgisi, akademik s6z varligi, akademik
Tirkge.

Giris

Felsefi diisiincenin, uzun yillar boyunca belli bir yontem dahilinde gelismesi sonucu
bilim ve bilimsel bilgi ortaya ¢ikmistir. Gliniimiiziin gelisen teknoloji diinyasi ¢agimizin
bilgi cagi olarak adlandirilmasin saglamistir. Bilgi ¢aginin en biiyiik 6zelliginin bilgiye
ulagsmadaki kolaylik oldugu sdylenebilir. Ronesans doneminde tiim bilgileri kapsayan
kitap olusturma ¢abasinin iiriinleri olarak ansiklopediler yazilirken giiniimiiziin internet
diinyasi, dijital ortamda arama motorlar1 sayesinde sadece aranan kavrami yazmak ve

bir klavye tusuna basmak kadar gecen siire icerisinde, aranan kavramla ilgili bilgileri
ekranimiza getirmektedir. Bu nedenle giiniimiizde bilgiye ulagsmak artik bir yeterlilik

*

Dr. Ogr. Uyesi; Eskisehir Osmangazi Universitesi, Egitim Fakiiltesi Tiirkce ve Sosyal Bilimler
Egitimi Boliimii; burak.tufekcioglu@ogu.edu.tr

0000-0002-8933-3850

Tiifekgioglu, B. (2021). Tiirk¢eyi yabanci/ikinci dil olarak Ggrenenler i¢in akademik Tiirk¢e Ggretimi.
Uluslararast Tiirkge Ogretimi Arastirmalar Dergisi (UTOAD), 1(2), 39-54.
http://dx.doi.org/10.47834/utoad.2



mailto:burak.tufekcioglu@ogu.edu.tr

Cm Burak TUfekcioglu e 40

olmaktan ¢ikmig ve bilgiyi ayiklamak asil yeterlilik alant olmustur. Bilginin
ayiklanmasi bir entelektiiel beceri alani olarak gelisirken giivenilir, bilimsel bilginin
iiretilme alaniin temelini {iniversiteler olusturmaktadir. Bilimsel calisma ve bilgi
iiretimi, iiniversitelerin temel islevlerindendir. Universiteler bu islevi yerine getirirken
ogrencilere bilimsel bilgi aktarimin1 ve oOgrencilerle akademisyenlerin bilimsel
caligmalarda yer almalarin1 saglamaktadir.

Bu siirecler igerisinde 0grenciler, giinliik dilden farkli olarak akademik dil araciligiyla
iletisim kurmakta, bildirisim saglamaktadir. Bu noktada ‘“akademik dil, ayn1 alanda
calisan bilim insanlar1 arasinda kullanilan bir iletisim araci olarak akademik, teorik
yayin ve etkinliklerde kullanilirken” (Demir, 2020a) ayn1 zamanda 6grenciler igin belirli
alanlarda bilgiye ulagsmay1 saglar. Dolayisiyla giiniimiizde akademik dil, yogunlasan bir
oranda, egitim faaliyetleri ve bilimsel faaliyetlerin yerine getirilmesinde temel iletisim
aracit konumundadir. Egitim agisindan diisiiniildiigiinde, akademik amagli yabanci dil
Ogretiminin genel amacgli yabanci dil 6gretiminden farki, genel amacli dil 6gretimi
yerine belirli bir akademik baglamdaki 6grenci kitlesinin 6zel iletisim gereksinimlerine
odaklanarak 6gretim programinin tasarlanmasidir (Kocaman-Giirata & Durmus, 2020, S.
48). Akademik Tiirkge Ogretiminde de yabanci/ikinci dil 6gretimi kapsaminda Tiirkge
ogrenenlerin akademik ortamlarda karsilastiklar1 ve kullanma durumunda kaldiklari
Tiirkgenin 6gretimi gergeklestirilmektedir. Bu kapsamda calismada, akademik dilin
genel yapist ve yabanci dil olarak Tiirkce Ogretiminde uygulama boyutlarina
odaklanilmistir.

1. Akademik Dil

Akademik dilin temelini yazili ve sozlii metinleri kapsayan akademik sdylem
olusturmaktadir. S6ylem, tiimceden biiyiik, boyutuna bakilmaksizin iletisim degeri olan
birimdir (Kocaman & Osam, 2000, s. 107). Giindelik dildeki sdylemlerden ayri olarak
akademik sdylem/metinler genel olarak bilgi degeri tasirlar. Bilginin olugmasi i¢in de
dis diinya-diisiinme-dil etkilesimi temel kosuldur (Cotuksoken, 2010, s. 18). Bilgi
aktarict  akademik sOylemlerin  kullanom  amaclari, uzmanlhk alanlarinda
okuyuculari/dinleyicileri bilgilendirmek veya akademik bir alanda var olan bir kaniy1
degistirmek ya da ¢iirlitmek olarak diisiiniilebilir.

Akademik sdylem soylesimlilik ve gokseslilik 6zelliklerine sahiptir. Soylesimlilik her
s0zcenin kendisinden Once iiretilmis ve kendisinden sonra iiretilebilecek sozcelerle
kurabilecegi iliskilere gonderme yaparak sOylemde ‘“bagka”sinin varligina isaret
ederken; ¢okseslilik, bir sdylemin bagka bir sdylemin s6zlerini, diigiincelerini aktarmasi
ve belirtmesidir (Kiran & Eziler-Kiran, 2013, s. 348-358). Akademik soylemde
arastirilan konunun temelini olusturan alanyazin bilgisi 6nemli bir yer tutar. Bu nedenle
ilgili alanyazina gondermelerin yapildigi akademik yazilarda soylesimlilik ve
cokseslilik ogeleri temel Ozelliklerdendir. Bununla birlikte akademik soylemler,
genellikle bilimsel sOylemin rapor ve yorumlari, yontemi, kaynaklarin ve ¢iktilarin
degerlendirilmesi, zit iddialar, verilerin dikkate alinmasi etrafinda donmektedir ve
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orneklerin temsiliyeti, bulgularin dogrulugu, yorumlarin gecerliligi hakkinda tartigmalar
icermektedir (Diani, 2009, s. 135). Akademik dilin ilkeleri, metin tiirli, hedef kitle ve
baglam faktorlerine bagli olarak farklilik gostermektedir (Seyedi, 2020, s. 27).
Akademik metinler bilimin betimleme islevini yerine getirir ve akademik metinlerde
bilimin nesnel, var olan durumu oldugu gibi yansitma amacina uygun bir dil kullanilir.
Bu ac¢idan dildeki diger varyantlardan ayrilirlar. Bu durumu Demir (2020Db, s. 9) soyle
orneklemistir: ““Hiz sinir1 ellidir.” ciimlesi, hukuk dilinde emredici bir anlam tasir. Bu
siirt agmanin cezasi vardir. Akademik sdylemde ise ayni ciimle, hiz sinirin1 bir olgu
olarak tespit etmekle yetinir, yasak veya ceza tanimlamaz.”

Bilimin amaglarina bagli olarak akademik dil, tislup agisindan 6l¢iinlii dilden farkliliklar
icermektedir. Flottum (2009, s. 112) akademik metinleri agik¢a ben dili kullanimi
olanlar ve ben dili kullanim1 olmayanlar seklinde ayirarak ben dili kullanimi olan
akademik metinlerde “ben dili”ni kullanan yazar rollerini, yazar, aragtirmaci, tartismaci,
degerlendirici seklinde smiflandirmistir. Buna gore yazar roliindeki metinlerde
betimleme, tartisma, agiklama, genel olarak, tekrar, gosteri, baslangig, ilerleme,
odaklanma ve sonug olarak gibi sdylem eylemleri kullanilir ve “Ben miimkiin olan her
bakis agisim1 tanimlamaktayim.” Ornegindeki gibi yazar, kisisel olarak arastirma
stirecinde yaptiklarini agiklayan bir iislup kullanmaktadir. Arastirmaci olarak yazar,
arastirma siirecinin dogasinda analizdeki gibi, varsayildigi gibi, dikkate al-, sec-,
karsilagtir-, arastir-, bul-, takip et- simirla-, ¢alig-, test et-, kullan- gibi sozciikleri
kullanmaktadir. Bununla birlikte “Onceki gibi saglik kazancimi hesapladim., Ben
Ispanyolcadaki bu goriismelerde baglanti kurdum.” orneklerindeki gibi kisisel dil
kullanimiyla birlikte ¢alismadaki bulgularin elde edilis siirecini 6ne ¢ikaran bir anlatim
benimser.

Tartismaci1 yazar durum eylemleri kullanarak ilgili durum ve tutumlari, kanitlama
cabasini, destekleme veya reddetme gibi goriisleri tartis-, iddia et-, kars1 gel-, onayla-
gibi eylemleri kullanarak agiklar ve “Ben bu calismada sunu tartismaktayim., Ben iddia
ediyorum.” gibi kisisel diisiincelerini 6ne c¢ikaran bir tutum igerisinde olmaktadir.
Degerlendirici yazar hisler, igerik, bulgular gibi cesitli duygusal ya da degerlendirici
anlatim1 benimseyebilir ve “Ben degerlendirilen bulgular hakkinda kuskuluyum.,
Ekonomik gostergelerin dagilimi sonucunda carpildim.” O6rneklerinde oldugu gibi
verilerin kendi {izerindeki etkisini 6ne ¢ikaran bir tslup kullanabilir. Akademik
makalelerde kisisel dil kullanimi, akademik tslup tercihi ve bu iisluba bagli olarak dil
bilgisi yapilarinda degisime neden olmaktadir.

2. Yontem

Arastirma alanyazin taramasi diizenegindedir. Bu c¢alismalarda, belli bir konudaki
calismalar anlaml bir sekilde siniflandirilip elestirel bir bakis acis1 ile degerlendirilip
yeni c¢aligmalar i¢in ¢ikarimda bulunulmasi amaglanir (Erkus, 2009). Bu ¢alismada
akademik dil arastirma konusu yapilmig ve akademik dilin yabanci dil olarak Tiirk¢e
Ogretimi siirecindeki uygulama durumu hakkinda bilgi verilmistir. Calisma akademik
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Tiirk¢e Ogretiminde dikkate alinmasi gereken ozellikler (dil bilgisi ve s6z varligl) ve
Ogrenicilerde gelistirilmesi gereken beceri alanlar1 (okuma, dinleme, konusma ve
yazma) hakkinda betimleme yapilmis ve 6nerilerde bulunulmustur.

3. Akademik Dilin Bilesenleri
3.1. Akademik Metinlerde Dil Bilgisi

“Bir dilin isleyisindeki kurallar bilgisi” demek olan dil bilgisi; egitim ve &gretim
alaninda, bir dilin Ogretilmesi ve Ogrenilmesi i¢in ya da kisinin ana dil bilincini
gelistirme amaciyla dgretimsel dil bilgisi adiyla uygulanmaktadir (Imer vd., 2013, s. 91-
92). Akademik metinler, bilimsel bilgiyi iletirken ayni iletinin her farkli okuyan
tarafindan ayni sekilde anlasilmasi icin, agik bir anlatima sahip olmalidir. Bu nedenle
bilimsel metinlerin olusturulmasinda anlamla birlikte dil bilgisi kurallarina, yazim ve
noktalamaya dikkat edilmelidir.

Bilimsel sdylemin en ayirt edici 6zelliklerinden biri tisluptur. Akademik metinlerde
islup sec¢imi, bilimsel aragtirma siirecinde tercih edilen arastirma yontemiyle de
iligkilidir. Tiirk¢e makale yaziminda bilginin kabul edilen dogas1 (Bilgi nesnel, genel-
gecer midir yoksa bilgi, kisiye ve zamana gore degisir mi?) geregi kullanilan iislup da
degismektedir. Buna bagli olarak arastirmalar nicel veya nitel olabilmektedir. Nitel
arastirmalar, bireylerin olusturduklar1 anlamlar1 inceleyerek alana 6zgii agiklama ya da
teori gelistirme siireci olarak tanimlanabilirken; nicel arastirmalarda amag, neden-sonug
iligkilerini kurarak sonug iizerinde etkisi olabilecek tiim dissal faktorleri kontrol edip
belirli bir evrene genellenebilecek dogru bilgiye ulasmaktir (Ozden & Saban, 2019, s. 5-
6). Nicel arastirma yontemine goére gercek, duyu organlariyla algiladigimiz somut
olgulardir ve bunlar degismezler; nitel arastirmaya goreyse olgular arasinda degismez
ve evrensel iligkiler yoktur; her iliski 6zeldir, gorelidir, gegicidir ve egretidir (Sonmez
ve Alacapinar, 2013, s. 40-71). Arastirmada tercih edilen yaklasim, raporlagtirmada
kullanilan {islup iizerinde belirleyici olmaktadir. Oyle ki nicel arastirmalar, esasen
kisilerden bagimsiz bir gergekligin oldugunu varsaymakta ve bu gerceklige ulagmak
i¢in arastirma organize edilmektedir. Ancak nitel arastirmalarda bilgi, arastirmacidan ve
aragtirmaya katilan katilimcilardan bagimsiz degildir. Bu nedenle elde edilen sonuglar
arastirmanin  baglami (katilimei, arastirmaci, yer, zaman vb.) dikkate alinarak
raporlastirilmalidir. Dolayisiyla nicel aragtirmalarda arastirmaciyr da dista birakan, salt
arastirma gergekligini one ¢ikaran edilgen islup tercih edilirken, nitel arastirmalarda
arastirmaci, arastirma siirecindeki deneyimlerini aktardig kisisel dil kullanimini 6ne
cikarmaktadir.

Bununla birlikte arastirma sonuclarini raporlastirma siirecinde yer alan girig, yontem,
bulgular ve sonug boliimlerinde de bilgi aktarimina gore iislupta degisimler olmaktadir.
Buna gore, giris boliimiinde literatiir taramas1 hakkinda bilgi verilmekte ve bu literatiir
taramas1 sonucunda {retilen bilgilerin aktariminda kesinlik  bildiren kiplik
kullanilmaktadir. Yontem bdoliimiinde uygulanan analiz yontemi hakkinda bilgi
verildiginden ge¢mis zaman ve yine kesinlik bildiren kipler kullanilmaktadir. Bulgular
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boliimiinde, verilerin analiz sonuglart ortaya konuldugu icin kesinlik kiplikleri
kullanilirken tartisma ve sonug boliimiinde daha genellenebilir, elde edilen bulgularla
siirlt bilgilerin ulasabildigi, olasilik iceren yeterlilik kipinin kullanilmasi yaygindir.
Daha once akademik Tiirkce metinlerinde, kesinlik ve olasilik kipliklerini igeren —
mAktA[dIr], -mlstlr, -(y)Abil, -(I/A)r, -(y)AcAk, -(y)AcAktlr, -(I)yor, -(I/A)rd(I), -DI, -
mls, -mlstl dil bilgisi yapilarinin kullanildigi belirlenmistir (Tiifek¢ioglu, 2018a;
2018b). Dolayisiyla akademik Tiirkce dil bilgisi 6gretiminde belirtilen bigimbirimlerin
tasidigl anlamsal degerler, islevsel dil bilgisi yaklagimiyla 6gretilmesi yararli olacaktir.

Akademik Tirkge 6gretiminde dil bilgisi islupla birlikte ele alinmali segilen iisluba
gore kullanilan dil bilgisi yapilarinin ¢esitlendigi unutulmamalidir. Akademik Tiirkge
dil bilgisi 6gretiminde akademik metinlerde siklikla kullanimi yeglenen kisi bildiren ve
bildirmeyen bi¢imler, aktarim eylemleri, terimler, szctikler, ¢oklu sozciikler, baglaglar,
ilgegler, tamlama yapilar1, kip ve kiplikler, s6z dizimi vb. iizerine bi¢im-anlam ve
kullanim boyutlarin1 igeren etkinlikler tasarlanip dil Ogrenicileri bol Orneklerle
karsilagtirtlip dil kullanimi baglaminda iletisimsel uygulamalar gergeklestirilmelidir
(Basogul & Aksu-Raffard, 2020, s. 294). Yabancilar i¢in akademik Tiirk¢e dil bilgisi
ogretiminde islevsel dil bilgisi yaklasgimindan anlam-yap1 etkilesimi dikkate alinarak
etkinlikler tasarlanmalidir. Akademik dil bilgisinin betimlenmesine  yonelik
caligmalarda ise akademik dilde tercih edilen iisluba gore dil bilgisi yapilarinin
cesitlendigi goz ardi edilmemelidir.

3.2. Akademik Tiirk¢ede S6z Varh@

S6z varlig1 yalnizca bir dilin sdzciiklerini degil, deyimlerini, kalip s6zlerini, kaliplasmis
sOzlerini, atasozlerini, terimlerini ve ¢esitli anlatim kaliplarinin olusturdugu biitiini
ifade etmektedir (Aksan, 2015, s. 15). Bu bakimdan s6z varligi bilgisi yabanci dil
ogretiminde ilk dersle baglayan ancak sonlanmayan bir siireci ifade etmektedir.

Her ne kadar s6z varlig: bilgisi, sozciiklerle sinirli olamayacak kadar genis bir kavrami
ifade etse de pedagojik soz varligi calismalarinda sozcilikler temel birimleri
olusturmaktadir. S6z varliginin temel unsuru olarak sozciiklerin farkli bakis acilarina
gore tanimlar1 bulunmaktadir. Sozciiklerin 6zellikleri agisindan yapilan tanimlarda,
metinde aralarinda bosluk bulunmasi ve anlam tasimasi gibi 6zellikler belirtilmektedir
(Demir, 2017, s. 9; Jackson, 2016, s. 17; imer, vd., 2013, s. 234). Sozciiklerin dildeki
siirlart belirlidir. Ancak Tiirk¢e yazimda, mX, dA ve ki gibi aralarinda bosluk bulunan
her 6ge sozciik sayilmaz (Demir, 2017, s. 9-10). S6zciik kavram1 bigimbilim agisindan,
geleneksel tanimlardaki “kok™ ve “ek” ayrimi dikkate alinmadan, anlamli en kiigiik
parga olarak goriilmektedir (Uzun, 2006, s. 19).

Pedagojik agidan sdzciigiin tasidigi anlam onemlidir. Ogretim ve ders materyalleri,
sOzciiklerin  tasidiklari  anlamlar iizerine kurulmaktadir. Bu noktada so6zciik,
anlamsal/sozliiksel acidan sozliiklerde kodlanmis, bagimsiz en kiigiik anlam tasiyicisi
olarak tanimlanmaktadir (Demir & Yilmaz, 2012, s. 197). Sozciiklerin tagidiklari
anlamlar, kullanildiklar1 baglama gore farklilagabilmektedir. Buna gore akademik
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baglamlarda kullanilan  sozciiklerin  anlamsal  degerleri, ilgili alana gore
sekillenmektedir.

Akademik s6z varliginin, akademik dildeki edimbilimsel farkliligindan dolayr giinliik
dilde kullanilan soézciiklerden farklilik gostermesi beklenmektedir. Fakat akademik
sozclkler akademik metinlerde siklik agisindan yiiksek belirginlikteki sozciikler
degildir, olusturduklar1 metnin merkezinde yer almazlar ancak metinlerde destekleyici
roldedirler (Coxhead, 2000, s. 213). Siklik acisindan bakildiginda akademik sozciikler,
akademik metinlerde belirgin bir sekilde kullanilan ve akademik metinlerin ortalama
%9’unu kapsayan; teknik sozciiklerse belli bir alanda kullanilan ve metinlerin %5’ini
kapsayan sozciiklerdir (Nation, 2001, s. 16). Dolayisiyla akademik ve teknik sozctikler,
anlamsal farklilikla birlikte akademik dilde kullanim siklig1 agisindan da farklilik
gostermektedir. Bu noktada teknik soézciikleri daha cok terimler olarak diisiinmek
yerinde olacaktir. Bilindigi gibi terimler, giindelik dildeki sozciliklerden oncelikle
gonderim dogalar ile ayrilirlar ve terimlerin ana karakteristik 6zellikleri, biliylik oranda
tekli gonderimlere (monoreferential) sahip olmalaridir (Ananiadou, 1994, s. 1034).
Terimler, bir bilim dalina, sanata veya meslege 0zgii nesnel Ozellikler tasirlar ve
anlamlar1 s6zciikten daha keskin olan terimlerin belli bir kullanim alani i¢in anlamlar
acik bir bigimde tanimlanmistir ve baglamlarina gére anlam degistirmezler (Karaman,
2018, s. 93). Terimler, dzel alan bilgisi gerektirmektedir. Ornegin bir “diferansiyel
denklemler” terimi Tiirk¢e 6gretimi uygulama ve arastirma merkezlerinde (TOMER)
ogretilemeyecek kadar teknik bir anlam igermektedir. Bu nedenle terimlerin 6gretiminin
lisans diizeyindeki egitime birakilmas1 yerinde olacaktir. Akademik Tiirkge
derslerindeki s6z varligr 6gretiminde, O0grenicilerin derslerde veya alan sozliiklerinde
karsilastiklar1 terimlerin anlamimi Tiirkge sozliikklere bakarak ya da alan uzmani
acikladiginda oOgrenebilecekleri Tiirkge Yyeterlilik diizeyine erismelerini saglamak
amaclanmalidir.

4. Akademik Dilin Uygulama Alanlari
4.1. Akademik Okuma

Akademik okuma, bilgi edinmek amaciyla yapilan ve buna bagli olarak
gerekcelendirilmeli bir sekilde olusturulan metin yapisinin ¢oziimlendigi okuma
tiriidiir. Okuma etkinligi stiresinde metinlerin tasidiklar bilgi degerleri ¢oziimlenirken
rastlantisal sozciik O6gretimi gerceklesmekte ve Ogreniciler dil bilgisi yapilarinin
baglamsal kullanimlariyla karsilasmaktadir. Dolayisiyla akademik okuma etkinligi s6z
varligi ve dil bilgisi yeterliligini de gerektiren kapsamli bir beceridir.

Akademik okuma becerisinin gelistirilmesinde temel olarak metne yonelik 6zellikler ve
Ogreniciye yonelik Ozellikler olmak {iizere iki temel kategoride Oolgiitler dikkate
alinmalidir. Genel olarak betimleme ve ¢oziimleme amacli dil biitiincesi seklinde
tanimlanan metne (Imer, vd., 2013, s. 193) yonelik 6zellikler bilgi degeri, s6z varligi ve
metnin dil bilgisi yapilar1 seklinde kategorilendirilebilir. Ancak akademik metinler
olusturulurken metnin tasidig1 bilgi diizeyi, metni ¢oziimleyecek olan 6greniciler i¢in
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anlasilabilir diizeyde olmalidir. Bu durum da akademik dil 6gretimi kapsaminda okuma
metinleri olusturulurken Ggrenicilerin dil diizeylerinin yaninda bilgi birikimlerini de
dikkate almayr gerekli kilmaktadir. Akademik metinlerin dil bilgisi ve soz varligi
diizeyleri de bu kapsamda degerlendirilmelidir.

Akademik metinlerin Ogreniciye yoOnelik Ozellikleri, yabanci dil 6gretimi acisindan
ogretimi yapilacak dil diizeylerini ifade etmektedir. Tiirkiye’de TOMER’lerde 2018
yilindan itibaren yapilan akademik Tiirkce 6gretimine genellikle B2 veya C1 sonrasi
baslanmaktadir. Ancak Ingilizcede farkli diizeylerdeki yeterlilikler igin Global Scale of
English Learning Objectives for Academic English (GSE) dil becerileri kapsaminda
yeterlilikler tanimlanmustir.' Buna gore GSE’de Bl diizeyinde “Bir paragrafin konu
climlesini taniyabilir.” kazanimi yer almaktadir. Bu yeterlilikten, B1 diizeyinde
Ogrenicinin paragrafin ne anlattig1 lizerine ¢ikarimlarda bulunabilecegi anlasilmaktadir.

B1 diizeyinde yer alan “Baslik ve resimlerden yararlanarak basit bir akademik metnin
icerigini tahmin edebilir.” ve “Metinden hareketle ipuclarini kullanarak bir pasajin ana
fikrini anlayabilir.” yeterlilikleri B1 diizeyinde akademik metinlerle etkinlik
olusturulabilecegini gdstermektedir. B1+ diizeyinde “Bir yazarin baska bir kisiden alinti
yapip yapmadigini belirleyebilir.” yeterliligi metindeki sdylemlerin kime ait oldugunu,
referans tanima becerisinin kazandirilmasi gerektigini ortaya koymaktadir. Bu noktada
artgdnderim, esgdnderim ve Ongdnderim becerilerinin bu diizeyde kazandirilmasi
gerektigi sOylenebilir. Bu diizeyde diger bir yeterlilige baktigimizda “Basit bir metinde
kullanilan kaynaklarin kalitesini elestirel olarak degerlendirebilir.” maddesi yer
almaktadir. Burada kaynak Kkalitesi degerlendirilmistir. Kaynak kalitesini
degerlendirmek i¢in dil yeterliliginden fazlas1 gereklidir. Bunun icin alan bilgisine de
ihtiyag vardir. Yine lisans diizeyinde egitim alacak Ogreniciler bu yeterliligi dil
becerisinden degil, bilgi ve akademik beceri eksikliginden dolay1 yerine getirmekte
zorlanacaklardir. Tabloda yer alan “Uzun bir metinde belirli bilgilerin nerede
bulunabilecegini belirlemek i¢in Ozetten yararlanabilir.” yeterliligi ic¢in tarama
tekniginin kullanmasi gerekmekte, bu da belirli okuma strateji ve teknikleri konusunda
ogrenicilerin bilgilendirilmesini gerektirmektedir.

Akademik okuma siirecleri yogun bir okumayi ve aranan bilginin se¢ilmesini
gerektirmektedir. Bu nedenle giliniimiiziin gelismis elektronik basim agi akademik
okuma siireclerini yogun olarak ekran temelli okumaya yoneltmistir. Ekran okumada,
kagit temelli okumada oldugu gibi metnin biitiinli goriilmemekte, sayfanin yaris1 kadar
yazilar ekrandan pes pese sunulmakta, okuyucu metinleri parga parca okumakta ve
birlestirerek anlamaya ¢alismaktadir (Giines, 2010, S. 2). Ekran okuma davranis1 goz
atma ve tarama, anahtar sozciikleri segme, ¢izgisel olmayan okuma, daha se¢ici okuma
olarak karakterize edilmektedir (Liu, 2005, s. 701). Akademik okumada 6zellikle g6z
atma, tarama ve anahtar sozciikleri segme teknikleri yogun bir sekilde kullanilmaktadir.
Yabanci 6grenicilerin akademik metinlere yonelik okumalarint aragtiran Chou (2012, s.

! GSE Akademik Okuma Ogrenme Amaglar1 i¢in Celik’in (2020) cevirisi kullanilmistir. Kaynagmn

orijinaline http://b-1i.ir/ar/06CEFR/4.GSE_LO Academic English.pdf adresinden ulagilabilir.
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411), 6grenicilerin ekran okuma temelli metinlerde daha diisiik strateji kullandiklar1 igin
dikkat gerektiren okuma metinlerinde bilgisayar ekrani {izerinde okumaya diisiik bir
egilim gosterdiklerini ancak ¢ogu 6grenicinin atif i¢in arastirma yaptiginda ¢evrimigi
makaleleri tercih ettigini belirlemistir. Ek olarak arastirmaci, 6grenicilerin ekran okuma
davranislarinin, okuma amaglari, ekran tabanli metin okuma olanaklari, okuma
stratejilerini uygulama ve ikinci dil yetkinligi gibi birkag¢ faktor ile iligkili oldugunu
belirtmektedir.

4.2. Akademik Yazma

Dort temel dil becerisinden biri olarak yazma becerisi, akademik dil kapsaminda
bilimsel bir ¢alismanin raporlanma siirecini i¢cermektedir. Akademik ortamlardaki
yazilar, bu topluluk tarafindan belli bir amaca ulagmak i¢in kullanilan, belirli ve dar bir
kitleye yonelik yazilardir (Giingér, 2020, s. 168). Bu kapsamda akademik yazma,
“akademik baglamdaki arastirmalarin ¢esitli tiirlerde raporlastirilmasi stirecinde igerik,
bi¢im, yazim ilkeleri, dil ve anlatim yonlerinden kendine has ilkeleri olan yazma
alanmidir.” (Karagol, 2018, s. 3). Akademik yazmada bilimsel metinlerin arastirma
slirecinin basamaklari belli bir sira ve diizen igerisinde raporlastirilmaktadir. Dolayisiyla
akademik yazma egitiminin bilimsel rapor olusturmayi ifade eden akademik yazma
bi¢iminin Ogretimi ve Ogrenicilere yazili akademik tislubu igeren dil yeterliliklerinin
edindirilmesi olmak tizere iki temel alan1 bulunmaktadir.

Bilimsel yazilar genel olarak giris, yontem, bulgular, tartisma ve sonug¢ boliimlerinden
olusmaktadir. Akademik yazma egitimi siirecinde, bilimsel rapor olusturmanin giris,
yontem, bulgular, tartisma ve sonu¢ boliimlerinde yer almasi gereken bilgiler
(alanyazin, veri, analiz, ¢ikarim gibi) ile birlikte bu bilgilerin siralanmasinda kullanilan
akademik tislubun sahip oldugu dil bilgisi (etken/edilgen yapilar gibi) ve soz varligi
(akademik, teknik sozciikler gibi), dil yeterliligi kapsaminda 6grenicilere aktarilmalidir.
Bilimsel yazilarin giris boliimlerinde alanyazin bilgisi bulunmaktadir. Bu bdliimde
cesitli atif sistemleri ve bunlarin metin i¢i kaynaklar boliimiindeki gosterimleri
islenmelidir. Bununla birlikte giris boliimiinde alanyazin bilgisi sunumu nedeniyle kesin
bilgiler yer almakta, bundan dolay:r da kesinlik igeren kiplikler (-DXr, -mAktAdIr, -
mXstXr gibi) kullanilmaktadir. Yontem bolimiinde arastirma siirecinde kullanilan
bilimsel yaklasim, veri toplama ve analiz teknikleri bulunmaktadir. Bu nedenle yontem
boéliimiinde, Ogrenicinin yontembilim terimleriyle ilgili s6z varligi gelistirilmelidir.
Bulgular boliimii arastirmada verilerin analiz sonucunu ifade etmektedir. Bu nedenle de
kesinlik iceren kiplik kullanimlar1 yaygindir. Tartigma ve sonug¢ boliimiiyse elde edilen
bulgularin yorum ve c¢ikarimlarini igcermektedir. Bu nedenle séz konusu bdliimde
cikarim, olasilik igeren kiplik (-Abil, -AcAktlr gibi) kullanimlar1 yer almaktadir.
Akademik yazma siirecinde, akademik raporlandirmanin boliimlerine uygun dil yapisi,
Ogrenicilerin dil diizeylerine gore Ogretilmelidir. Akademik yazma konusunda dil
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diizeylerine uygun kazanimlar Global Scale of English Learning Objectives for
Academic English (2015) 6l¢eginde gé’)stelrilrnektedir.2

Bu olgege gore akademik yazma B1 diizeyiyle, “Kisisel bir fikrini basit bir akademik
metinle ifade edebilir.”, “Model saglanmigsa basit bir makaleye giris yazabilir.” gibi
yeterliliklerle akademik metinlerin olusturulmasina giris yapilmaktadir. B1+ diizeyinde
yer alan “Bir model saglanmigsa, uygun kurallar1 kullanarak basit bir metnin
degerlendirmesini yazabilir.”, “Bir model saglanmissa basit bir makaleye sonug
yazabilir.” yeterliliklerinden belli yonlendirmelere bagli olarak degerlendirme ve sonug
yazilarina yonelik etkinlikler tasarlanabilecegi anlagilmaktadir. B2 diizeyinde “Soyut ya
da kiiltirel konular hakkinda kisisel e-posta/mektup yazabilir.”, “Akademik bir konu
tizerine kronolojik bir paragraf yazabilir.” gibi yeterlilikleri yer almaktadir. Buna gore
B2 diizeyi metin boyutunda kronolojik ve biitiinliik iceren etkinlikler yapilabilmektedir.
B2+ diizeyi “Yazili akademik ¢alismalarda ana fikri desteklemek icin agiklayici bir dil
kullanabilir., Bilinmedik bir konuyu arastirirken not alabilir., Kaynaklar1 ve verileri
uygun sekilde 6zetleyebilir.” gibi yeterlilikler bulunmaktadir. Bu yeterliliklerden yazma
konusunda not alma teknigi ve Ozetleme teknigi kullanilan etkinliklerin
uygulanabilecegi anlasilmaktadir. C1 diizeyindeyse ‘““Arastirma yontembilimini ve
bulgularini1 bir raporda uygun sekilde 6zetleyebilir.”, “Dilbilimsel olarak karmasik bir
metnin uygun kurallarim1 kullanarak bir incelemesini yazabilir.”, “Dilbilimsel olarak
karmagik bir sdylemsel makale yazabilir.” gibi kazamimlarla 6greniciden tam bir
bilimsel rapor yazma yeterliligine ulasmalari beklenmektedir. Burada bilimsel rapor
yazim kurallarinin edindirilmesi ve bu kurallara uygun yazilarin olusturulmasi
beklenmektedir. Ders uygulamalarinda da bu tlirden yazilar 6grenicilere yazdirilabilir.
C2 diizeyinde “Dilbilimsel olarak karmasik bir metni diizenleyebilir ve gelistirebilir.”,
“Etkili ve dogru bicimlendirilmis bir arastirma makalesi yazabilir.”, “Yansima,
aliterasyon veya abart1 gibi mecazi bir dil kullanarak bir metni gelistirebilir.” gibi
kazanimlarla akademik metin boyutunda tam bir yayin olusturma yeterliligi
beklenmektedir.

4.3. Akademik Dinleme

Dinleme etkinligi, temel dil becerileri icerisinde anlama alt alaninda yer almakta ve
sOzlii dilin ¢oziimlenmesi siirecini olusturmaktadir. Akademik dinlemede sézlii sunum
iceren dersler, konferans, calistay sunumlarinin ve videolardaki sozli dilin
¢Oziimlenmesini igermektedir. Dinlemenin genel olarak hizli gerceklesen bir beceri
olmasi, dilde otomatiklesmenin saglanmasin1 gerektirmektedir. Akademik dilin teknik
ve akademik sozciikler agisindan yogun yapist nedeniyle de akademik dinleme becerisi
daha zor kazanilan bir yeterlilik alan1 olarak durmaktadir.

Ingilizce iizerine belirlenen akademik dinleme amaclar1 GSE’de tammlanmlstlr.3 Buna
gore akademik dinleme becerisi Ingilizce iizerine GSE’de A2+ diizeyinde “Yazili

2 GSE Akademik Yazma Ogrenme Amaglari icin Boylu’nun (2020) cevirisi kullanilmistir. Kaynagm

orijinaline http://b-li.ir/ar/06CEFR/4.GSE_LO_Academic_English.pdf adresinden ulasilabilir.
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destekleyici materyal saglanirsa basit bir ses kaydindaki ana noktalar1 takip edebilir.”
yeterliligi ile bu diizeyde dinleme i¢in ana noktalarin takip edilmesi beklenilmektedir.
B1 diizeyinde “Genel bir izleyici kitlesine yonelik basit bir sunum veya dersteki belirli
bilgileri tanimlayabilir.” yeterliligi ile ders gibi daha genel dil kullanimlarinda belirli
bilgilerin anlasilabilecegi goriilmektedir. B1+ diizeyinde bu kazanim “Yavas ve agik bir
sekilde verilirse, tanidik bir konudaki basit bir akademik sunumdan 6nemli ayrintilari
cikarabilir.” seklinde tanimlanmaktadir. Bu diizeyde genel izleyici grubundan yavas ve
acik olmak sartiyla akademik metinlere gecis saglanabilecegi belirtilmektedir. B2
diizeyinde akademik dilin ¢6ziimlenmesi noktasina “Basit bir sunum veya derste retorik
sorular1 taniyabilir.” kazanimi yer almaktadir. Genel bilgi ve dnemli ayrintilarda retorik
diizeyine yiikselen bir dilin oldugu anlagilmaktadir. Ayrica “Akademik bir dersi veya
sunumu desteklemek icin kullanilan gorsellerin igeriginin (6rnegin diyagramlar,
cizelgeler) amacini yorumlayabilir.” kazanimiyla gorsel ¢oziimleme ve yorumlamaya
gecis yapilmaktadir. B2+ diizeyinde anlama becerisi “Kendi uzmanlik alanlarinda bir
sunum veya derste bir bakis agisini1 destekleyen ayrintilart belirleyebilir.” seklinde
ayrintilarin - ¢ziimlenmesine gecis yapilmaktadir. C1 diizeyinde “Bir sunumun
etkinligini ve uygunlugunu elestirel olarak degerlendirebilir.” seklindeki yeterlilikle
akademik sOylemin elestirel degerlendirilmesine gecis yapilmaktadir. C2 diizeyindeyse
“Genisletilmis ve dil bilimsel olarak karmasik bir akademik sunumda tanimlanan teknik
olarak karmasik bir siireci takip edebilir.” ve “Biiyiik miktarda 6zel terminoloji veya
deyimsel dil igeren dilsel olarak karmasik bir dersi veya tartismay: takip edebilir.”
yeterlilikleriyle bilimsel sunumlardaki karmagsik siirecleri ve deyimsel dil igeren
kullanimlar1 ¢6ziimlemeleri ve anlamalar1 6grenicilerden beklenmektedir.

4.4. Akademik Konusma

Konusma becerisi sozlii dil ifadelerinin iretimi siirecini icermekte ve akademik dil
kapsaminda bilgi degeri tasiyan akademik sOylemin sozlii olarak iiretimini ifade
etmektedir. Akademik konusma, dinleme becerisi kapsaminda ¢oziimlemesi beklenen
sOylemin tretildigi ders, konferans, calistay ve videolarda kullanilan sozlii sdylemdir.
Konusma becerisi anlatmaya dayali iiretici dil becerilerini igermekte ve akademik dil
kapsaminda iretilen sdylemin bilgi degeri tasimasi gerekmektedir. Bu agidan
belirtilmesi gereken bilginin edinilmesi, zihinde diizenlenmesi ve sonrasinda
ogrenicinin dil diizeyine uygun olarak isleve gecirilmesidir. Ingilizce iizerine akademik
amach konusma becerisi amaglar1 GSE’de tanimlanmustur.*

Bu amaclara GSE’de B1’den itibaren yer verilmistir. B1 diizeyinde “Basit bir akademik
tartismada basit sorular sorabilir.” amaciyla akademik séylemde sorular gibi kisa metin
tiretimine yonelik yeterlilikler yer almaktadir. Bununla birlikte “Basit bir dil kullanarak
tablo ve grafiklerdeki 6nemli bilgileri agiklayabilir.” ve “Tablo ve grafiklerde sunulan

GSE Akademik Dinleme Ogrenme Amaclar1 Ercan-Giiven ve Giirbiiz-Us’un (2020) cevirisi
kullanilmugtir.

GSE Akademik Konusma Ogrenme Amaglar1 icin Ggen’in (2020) cevirisi kullamlmistir. Kaynagin
orijinaline http://b-1i.ir/ar/06CEFR/4.GSE_LO_Academic_English.pdf adresinden ulasilabilir.
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bilgilere dair sorulan basit sorular1 cevaplayabilir.” yeterlilikleriyle tabloda ve grafikte
yer alan bilgilerin kullanilmasina yonelik dil yeterlilikleri belirtilmektedir. Yine Bl
diizeyinde “Kisa bir sunumu planlamak icin basit sdylem isaretcilerini (yani, bildiginiz
gibi, aslinda vb.) kullanabilir.” kazanimiyla konusmalarinda séylem isaretleyicilerinin
kullanildig: bilgisi yer almaktadir. B1+ diizeyinde “Akademik bir metindeki gorselleri
basit bir dil kullanarak tartigabilir.”, “Basit bir dil kullanarak akademik bir tartisma
esnasinda agiklama yapilmasini isteyebilir.” ve “Akademik bir konu hakkindaki bir sinif
ici tartigmaya etkili bir bigimde dahil olabilir.” kazanimlariyla akademik bir metin
hakkinda tartisma tiirii sOylem iiretme yeterliligi yer almaktadir. B2 diizeyinde
“Akademik bir tartigmada basit bir dil kullanarak ifade etmek istediklerini net olarak
aciklayabilir.” kazanimmiyla dogrudan akademik sdylem {iretme kazanimina gecis
yapilmaktadir. Ayrica “Bir sunumda etkili bir giris ve agilis yapabilir.” ve “Birden ¢ok
basit akademik metinden alinan bilgileri 6zetleyebilir.” kazanimiyla sozlii akademik
sOylemin acilis gibi farkl tiirlerine de giris yapilmaktadir. B2+ diizeyindeyse “Kendi
uzmanlik alaninda bir sunum yapabilir ya da ders verebilir.” kazanimlariyla dogrudan
tam bir sozlii akademik metin iiretme siirecine gec¢is yapilmaktadir. C1 diizeyinde
“Bilimsel bir calismanin verilerinin anlamin1 ve gosterdiklerini etkili bir sekilde
tartisabilir.” kazanimiyla veri yorumlamayla birlikte ¢ikarim yapma ve ¢ikarimim
akademik bir soylemde sozlii olarak dile getirme yeterliligi belirtilmektedir. Bununla
birlikte “Akademik bir metindeki ¢izimleri (gorselleri) dilsel agidan karmasik bir dil
kullanarak tartigabilir.” yeterliligiyle akademik sdylemini gorseller ve g¢izimlerle
desteklemeleri de beklenmektedir. C2 diizeyindeyse “Uzun akademik bir dersi
verebilir.” yeterliligiyle dogrudan ders verme boyutunda uzun ve kesintisiz sozlii metin
iretme yeterliligi beklenmektedir.

Sonug¢

Giiniimiizde bilim, sanat ve felsefenin gelisimi ve ayri disiplinler olarak egitim
Ogretimlerinin yapilmasi, bu alanlarda kullanilan Tiirkcenin de akademik boyut
kazanmasini saglamistir. Yabanci/ikinci dil olarak Tiirkge Ogretimi agisindan
degerlendirildiginde akademik Tiirkge, Tiirkiye’deki {iniversitelerde egitim alacak olan
Ogreniciler icin dil bilgisi, s6z varlig1 ve bunlan kapsayacak sekilde iislup acgisindan
glinliik iletisimden farkliliklar igeren Tiirk¢enin bir kullanim alanini ifade etmektedir.

Ana dili olarak Tiirkge Ogretiminde akademik okuryazarlik kapsaminda incelenen
akademik Tiirkge, yabanci/ikinci dil olarak Tirkce Ogretimindeyse beceri temelli bir
egitim iizerine kurulmaktadir. Bu ayrim nedeniyle akademik Tiirkce Ogretimi
aragtirmalarinda kullanilmasi gereken terimlere dikkat edilmelidir. Bu calismada
“Ogrenici” terimi, {niversitelerde Ogrenci olan veya olmayan (Tirkiye’deki
universitelerde akademisyen olarak ¢alismak i¢in bulunan ve bu amagla akademik
Tiirk¢e derslerine katilanlar gibi) tiim yabanci dil olarak Tiirk¢e 6grenenleri; “dgrenci”
terimiyse ana dili olarak akademik Tiirk¢e kullanicilarini da kapsayan ilkogretim veya
tiniversite diizeyinde egitim alanlart kapsamaktadir. Bununla birlikte caligmada
yabanci/ikinci dil olarak Tiirk¢e terimi kullanilmistir. Alanyazinda yabanci dil 6gretimi
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ana dili konusuculariyla dogrudan baglanti kurulmayan yurt digindaki dil 6gretimini
ifade ederken “ikinci dil” terimi hedef dilin konusuldugu iilkede veya ana dili
konusucusu egitmenler tarafindan yurt disinda (Or. British Council, Goethe Institut,
Alliance Frangaise) gergeklesen dil 6gretimini ifade etmektedir (Kramsch, 2006, s. 324).
Ancak Tiirkiye’de agilan akademik programlarda (Or. Hacettepe Universitesi Tiirkiyat
Arastirmalar Enstitiisii Yabanci1 Dil Olarak Tiirkge Ogretimi Programi, Hact Bayram
Veli Universitesi Lisansiistii Egitim Enstitiisii Yabancilara Tiirkge Ogretimi Tezli
Yiiksek Lisans Programi) ve Tiirk¢e alanyazinda “yabancilara Tiirkge Ogretimi”
teriminin yaygin olarak kullanildig1 gériilmektedir. Bu nedenle ¢alismada yabanci/ikinci
dil olarak akademik Tiirkge Ogretimi terimi kullanilmistir. Ancak bu iki terimin
kullanim agisindan ilerleyen zamanlarda alanyazin dikkate alinarak netlestirilmesi
gerekmektedir.

Yabanci/ikinci dil olarak Tiirkge 6gretiminde akademik Tiirkge genel olarak akademik
Tirkgenin betimlenmesi ve akademik Tiirk¢enin gelistirilmesi seklinde iki ana boliimde
calisilabilir. Akademik Tiirk¢enin betimlenmesi, dil bilgisi ve séz varligi boyutunda
olabilmektedir. Akademik Tiirk¢enin dil bilgisi agisindan betimlenmesi sozciik
bilgisinin morfolojik birlesenlerinin arastirilmas: ve akademik Tiirkcedeki dil bilgisi
yapilarinin betimlenmesi seklinde calisilabilmektedir. Akademik Tiirk¢eyi betimlemeye
yonelik s6z varlig1 ¢calismalar1 ise akademik metinlerden olusan sozlii ve yazili derleme
dayali calismalardan siklik temelli calismalarla yapilabilmektedir. Gerek alan
boyutunda gerek sosyal bilimler, fen ve saglik bilimleri gibi daha biitiinciil yaklagimla
olusturulmus derlemlerden sozciik listelerinin elde edilmesi, akademik Tiirk¢enin s6z
varlig1 konusunda 6nemli bilgiler saglamaktadir. Ancak burada dikkat edilmesi gereken
konu, biitiinciil yaklasimla olusturulan derlemlerin  alanlara ait toplam
sOzciikbirimlerinin (token) uygun denge ve derinlikte olmasidir (Tiifek¢ioglu, 2019, s.
217). Akademik Tiirkce Ogretimi iizerine yapilabilecek caligmalarsa, dil 6gretiminin
genel mantig1 cergevesinde okuma, dinleme, konusma ve yazma becerilerinin
gelistirilmesine yonelik olabilir.

Okuma becerisi, akademik boyutta bilgi arama etkinliklerinde ve bilgilenme siirecinde
gerek ekran temelli okuma gerekse kagit temelli olarak en ¢ok kullanilan beceri
konumundadir. Bu nedenle akademik okumanin ekran temelli uygulamalar1 da Tiirk¢e
acisindan calisilmay1 bekleyen konulardandir. Akademik dinleme becerisi, 6grenicilerin
en ¢ok maruz kaldiklar1 dil becerisidir. Bu agidan dinleme becerisi 6zellikle ders
bazinda 6greniciler agisindan derse baslanmadan gegilmesi gereken onemli bir esiktir.
Ayrica dinleme becerisinin uygulamalar1 dikkate alindiginda dinleme, dinleme/izleme,
dinleme/not alma seklinde uygulama alanlart Ggrenicilerde gelistirilmesi agisindan
aragtirtlmast gereken konulardandir. Akademik Tiirkge yazma becerisi akademik
yazilarin sahip olmasi gereken sekil, atif sistemi ve yazida kullanilan tislup agisindan
Ozellikler tasimaktadir. Akademik yazmada, bu Ozelliklerle birlikte Ogrenicilerin
akademik olarak kendilerini yazili ifade edebilme yeterliliklerinin gelisimi, yabanci dil
olarak akademik Tiirk¢e 6gretiminde temel hedeftir. Bunun igin farkli yazma teknikleri
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ile birlikte 6grenicilerin yazilarinda akademik iislup bilgisinin kazandirilmasina yonelik
calismalar yapilabilir. Akademik konusma becerisi de gerek akademik sozlii ifadelerin
organize edilmesi ve sunulmasi, akademik tartismalara soruyla katilim ve sorulara yanit
verme yeterliliklerini kapsamaktadir. Akademik Tiirkge derslerini tamamlayan
ogrenicilerde bu yeterliliklerin ne kadarmin karsilandigi arastirma konusu yapilmaya
deger konulardir.

Sonug olarak akademik Tiirk¢e 6gretimi gerek dil bilesenleri (dil bilgisi ve s6z varlig)
gerekse dil becerileri (okuma, dinleme, konusma ve yazma) boyutunda uygulamali veya
teorik calismalarla yanitlanmasi gereken bir¢ok soruyu icermektedir. Bu sorularin ilgili
alanyazin kapsaminda netlestirilip bilimsel bir arastirma problemine doniistiiriilerek
calisilmasi ve bu calismalar sonucunda akademik Tiirk¢e 6gretiminin yayginlastirilarak
gelistirilmesi 6nem tagimaktadir.
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Abstract: It is well known that general Turkish language courses designed to develop social
communication skills do not adequately support the needs of students studying language for academic
purposes at faculties and higher institutions. It is for this reason that international university students are
offered additional instruction in academic Turkish following the completion of their general Turkish
language studies to further facilitate communication in academic environments. With the integration of
these courses into school curriculum, researchers' interest has turned to the concept of "academic
Turkish,” underlying a notable rise in publications related to the field of academic Turkish. In this study,
the dimensions and current situation of academic language curriculum for students of Turkish as a foreign
language are discussed. Within this framework, academic Turkish has been evaluated within two basic
categories: descriptive features of the academic language itself, and competencies related to the skills to
be developed in learners of Turkish as a foreign / second language. The descriptive features of academic
language are examined in terms of grammar and vocabulary, as well as the four necessary language skills
to be developed in all learners, including reading, listening, speaking, and writing. This study is a
compilation of the relevant literature review, and the definition and characteristics of academic Turkish
are made according to the relevant available literature. The grammatical structures employed in academic
Turkish texts and the dynamic characteristics of these structures (i.e., active / passive language use) are
also examined. Vocabulary and technical words related to academic Turkish are defined and their
frequencies in academic texts revealed according to the literature. Advanced academic language skills
such as reading, listening, speaking, and writing, are also interpreted through examples of learning
objectives with reference to the Global Scale of English Learning Objectives for Academic English. In
the conclusion of this study, suggestions are made to researchers with interest in relevant fields regarding
the language components of academic Turkish, including grammar, vocabulary, and the four language
skills.

Keywords: Academic grammar academic language skills, academic Turkish, academic vocabulary.
Introduction

As a result of the development of philosophical thought within a certain method for
many years, science and scientific knowledge have emerged. The developing
technology world of today has caused our age to be called the information era. It can be
said that the greatest feature of the information era is the ease of accessing information.
While encyclopedias were written as the products of the effort to create a book that
covers all the information in the Renaissance period, today's internet world brings
information about the searched concept to our screen, thanks to the search engines in the
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digital environment, within the time it takes just to type the searched concept and press
a keyboard key. Therefore, nowadays accessing information is no longer a competence,
but sorting out information has become the main competence area. While sorting out
information develops as a field of intellectual skills, universities constitute the basis of
the field of providing reliable and scientific knowledge. Scientific studies and providing
knowledge are among the basic functions of universities. As universities fulfill this
function, they ensure the transfer of scientific knowledge to students and the
involvement of students and academicians in scientific studies.

During these processes, students communicate through academic language, different
from everyday language. At this point, "academic language is used in academic and
theoretical publications and activities as a communication tool among scientists
working in the same field" (Demir, 2020a), and it also provides access to information in
certain areas for students. Therefore, today, academic language is, at a high rate, the
main communication tool for the fulfillment of educational and scientific activities. In
terms of education, the difference between teaching a language for academic purposes
and general purposes is that, in teaching a language for academic purposes, the
curriculum is designed to focus on the specific communication needs of the students in
a particular academic context (Kocaman-Giirata & Durmus, 2020, p. 48). In academic
Turkish teaching, within the scope of second language teaching, learners are taught the
language that they encounter and have to use in academic environments. In this context,
this study focuses on the general structure of the academic language and its application
extent in teaching Turkish as a foreign/second language.

1. Academic Language

Academic discourse, which includes written and oral texts, forms the basis of the
academic language. Discourse is the unit that is bigger than the sentence and has
communication value regardless of its size (Kocaman & Osam, 2000, p. 107). Unlike
the discourses in everyday language, academic discourses/texts generally carry
informational value. The interaction of the external world, thinking and language is the
basic conditions for the formation of knowledge (Cotuksoken, 2010, p. 18). The usage
purposes of informative academic discourses can be thought as informing readers /
listeners in their fields of expertise or changing or refuting an existing opinion in an
academic field.

Academic discourse is dialogical and polyphonic. Dialogism points to the existence of
"another" in discourse by referring to the relations that each statement can establish with
the statements that are produced before and after it, and polyphony is a discourse
conveying and expressing the words and thoughts of another discourse (Kiran & Eziler-
Kiran, 2013, pp. 348, 358). The knowledge of the literature that forms the basis of the
researched subject has an important place in academic discourse. Thus, in academic
articles in which references are made to the relevant literature, the elements of
dialogism and polyphony are the main features. Besides, academic discourse generally
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revolves around reports and interpretations of scientific discourse, method, evaluation
of sources and outputs, opposing claims, consideration of data, and includes discussions
about the representation of examples, the accuracy of the findings, and the validity of
interpretations (Diani, 2009, p. 135). The principles of academic language differ
depending on the text type, the audience and the context factors (Seyedi, 2020, p. 27).
Academic texts fulfill the descriptive function of science, and they use a language
suitable for the purpose of objectively reflecting the existing state of science as it is. In
this respect, they differ from other variants in the language. Demir (2020b, p. 9)
exemplifies this as follows: The sentence "The speed limit is fifty. " has an imperative
meaning in legal discourse. There is a penalty for exceeding this limit. In academic
discourse, however, the same sentence is content with determining the speed limit as a
fact and it does not define a ban or a penalty.

Depending on the purposes of science, academic language differs from standard
language in terms of style. Flgttum (2009, p. 112) clearly divides academic texts into
those which use ‘I language’ and those which do not use ‘I language’, and classified the
position of writers using ‘I language’ in academic texts as writer, researcher, arguer,
and evaluator. Accordingly, the writer uses words and expressions such as description,
discussion, explanation, in general, repetition, demonstration, beginning, progress,
focus and in conclusion, and as in the example, "I define every possible point of view.",
he uses a style that explains what he personally does during the research process. The
researcher uses words and expressions such as in the nature of the research process, as
in analysis, as assumed, to consider, to choose, to compare, to search, to find, to follow,
to limit, to study, to test and to use. And he adopts a standing that highlights the process
of obtaining the findings in the study together with the use of personal language as in
the examples of "I calculated the health gain like before.”, and "I made connections in
these talks in Spanish.".

The arguer explains relevant situations and attitudes, the effort to prove, and opinions of
supporting or rejecting using stative verbs such as to discuss, to claim, to disagree, to
approve and he has an attitude that highlights his personal thoughts, as in examples, "I
am discussing that in this study. " and "I claim.". The evaluator may adopt a variety of
emotional or evaluative expressions such as feelings, content and findings, and uses a
style that highlights the effect of data on himself, as in the examples, "I am skeptical
about the findings being evaluated." and "l was struck by the distribution of economic

indicators.”. "l language™ use in academic articles causes changes in academic style
preference and grammar structures depending on this style.
2. Method

This study is based on literature review. In such studies, it is aimed to classify studies
on a certain subject in a meaningful way, evaluate them with a critical point of view,
and make inferences for new studies (Erkus, 2009). The subject of this study is
academic language and it includes information about the application of academic
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language in the process of teaching Turkish as a foreign/second language. In the study,
descriptions and suggestions are made about the components (grammar and vocabulary)
that should be taken into account in teaching academic Turkish and the application areas
that should be developed in learners (reading, listening, speaking and writing skills).

3. Components of the Academic Language
3.1. Grammar in Academic Texts

Grammar, "the knowledge of the rules in the functioning of a language", is applied in
the field of education and training in the name of instructional grammar in order to
teach and learn a language or to improve the awareness of the mother tongue (Imer et
al., 2013, p. 91-92). Academic texts should have a clear narrative in order for the same
message to be understood in the same way by every different reader while conveying
scientific information. Therefore, grammar rules, spelling and punctuation should be of
significance along with the meaning in the creation of scientific texts.

One of the most distinctive features of scientific discourse is style. The choice of style
in academic texts is also related to the research method preferred in the scientific
research process. In writing an article in Turkish, the use of style also changes due to the
accepted nature of the information (Is information objective and universal or does it
vary according to the person and the time?). In addition, a research can be quantitative
or qualitative. While qualitative research can be defined as the process of developing a
field-specific explanation or theory by examining the meanings created by individuals,
in quantitative research, the aim is to control all external factors that may have an effect
on the result by establishing cause-effect relationships, and to obtain accurate
information that can be generalized to a particular universe (Ozden & Saban, 2019, p. 5-
6). According to the quantitative research method, reality is concrete that we perceive
with sensory organs and they do not change, and according to qualitative research, there
are no unchangeable and universal relationships between facts, and every relationship is
special, relative, temporary and provisory (Sonmez & Alacapinar, 2013, p. 40, 71). The
approach preferred in the research determines the style used in reporting. In fact,
quantitative research assumes that there is a reality independent of individuals, and
research is organized to reach this reality. However, in qualitative research, the
information is not independent from the researcher and the participants in the research.
Therefore, the results obtained should be reported by considering the context of the
research (participant, researcher, place, time, etc.). Therefore, in quantitative research,
the passive style that excludes the researcher and emphasizes the reality of research is
preferred, while in qualitative research the researcher emphasizes the use of ‘I language’
in which he conveys his experiences in the research process.

In addition, there may be changes in style according to the transfer of information in the
introduction, method, findings and conclusion sections in the process of reporting
research results. Accordingly, in the introduction, information about the literature
review is given and modal expressions of certainty are used in the transfer of the
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information produced as a result of the literature review. In the method section, since
information about the applied analysis method is given, the past tense and modal
expressions of certainty are used. In the findings section, while modal expressions of
certainty are used because the results of the analysis of the data are presented, it is
common to use modal expressions of probability in the discussion and conclusion
section which includes information that is more generalizable and limited to the
findings. In previous academic Turkish texts, grammar structures that include the
modals of certainty and probability are —makta/dwr], -muwstir, -(y)abil, -(i/a)r, -(y)acak, -
(v)acaktir, -(1)yor, -(Va)rd(1), -di, -mus, -mist1 (Tiifek¢ioglu, 2018a; 2018b). Therefore, it
will be useful to teach the semantic values of the morphemes in teaching academic
Turkish grammar using a functional grammar approach.

In teaching academic Turkish, grammar should be handled together with the style, and it
should not be forgotten that the grammar structures vary according to the chosen style.
In teaching Academic Turkish grammar, activities involving form-style and levels of
use should be designed based on personal and non-personal morphemes, forms,
reporting verbs, terms, words, multi-word expressions, connectors, prepositions,
phrases, modals and modal-like expressions, syntax, etc. which are commonly used in
academic texts, and language learners should be exposed to a plenty of examples and
communicative practices should be carried out in the context of language use (Basogul
& Aksu-Raffard, 2020, p. 294). In teaching academic Turkish grammar, activities
should be designed by considering the meaning-structure interaction in the functional
grammar approach. In studies aiming at describing the academic grammar, it should not
be ignored that grammar structures are diversified according to the preferred style of
academic language.

3.2. Vocabulary in Academic Turkish

Vocabulary is not just the words in a language, it also includes idioms, phrases,
expressions, proverbs, terms, and various narration patterns in a language (Aksan, 2015,
p. 15). In this respect, vocabulary knowledge starts at the first course of the language
teaching process which does not have an end. Although vocabulary is a wide concept of
words that cannot be limited to words, in the studies of pedagogical vocabulary, the
words are basic units. As the basic element of vocabulary, words have definitions
according to various perspectives. The definitions in terms of the characteristics of the
words have features like having space between them and being meaningful (Demir,
2017, p. 9; Jackson, 2016, p. 17; imer, et al., 2013, p. 234). The boundaries of the words
in a language are clear. However, in Turkish spelling, each morpheme written with a
space following another is not necessary a word item mX, dA and ki that have space
between them, is not a word (Demir, 2017, p. 9-10). In terms of morphology, the
concept of ‘word’ is regarded as the smallest meaningful unit without considering if it is
a ‘root’ or an ‘affix’ in traditional definitions (Uzun, 2006, p. 19).
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In pedagogical terms, the meaning of the word is important. Teaching and course
materials are based on the meanings of words. At this point, a word is defined as the
smallest independent meaningful unit encoded in dictionaries semantically and lexically
(Demir & Yilmaz, 2012, p. 197). The meanings of the words can differ according to the
context in which they are used. Accordingly, the semantic values of the words used in
academic contexts are shaped according to the relevant field.

Academic vocabulary is expected to differ from the words used in daily language due to
the pragmatic difference in academic language. However, academic words are not high-
definition words in academic texts, they are not in the center of the text they create, but
they have a supporting role in the texts (Coxhead, 2000, p. 213). In terms of frequency,
academic words are the ones clearly used in academic texts and cover an average of 9%
of academic texts, and technical words are those used in a certain area and cover 5% of
the texts (Nation, 2001, p. 16). Therefore, academic and technical words differ in terms
of their frequency of use in academic language as well as their semantic differences. At
this point, it would be more appropriate to think of technical words as terms. As is
known, terms differ from everyday language words primarily by their referential nature,
and the main characteristic of terms is that they largely have monoreferential references
(Ananiadou, 1994, p. 1034). Terms have objective features specific to a discipline, art or
profession, and terms, whose meanings are clearer than words, are clearly defined for a
certain area of use and do not change meaning according to their context (Karaman,
2018, p. 93). The terms require specific field knowledge. For example, the term
"differential equations” has a technical meaning that cannot be taught in practice and
research centers of Turkish teaching (TOMER). Thus, it would be appropriate to
postpone teaching the terms until undergraduate level. In teaching academic Turkish
vocabulary, it should be aimed to ensure that learners reach the level of Turkish
proficiency that they can learn the meaning of the terms they encounter in lessons or
field dictionaries by looking up at-the Turkish dictionaries or receiving the help of a
specialist.

4. Application Areas of Academic Language
4.1. Academic Reading

Academic reading is a type of reading in which the text structure, which is made for the
purpose of acquiring knowledge and created in a justified way, is analyzed. During the
reading activity, while analyzing the information values of the texts, random vocabulary
teaching takes place and learners are faced with the contextual use of grammar
structures. Therefore, academic reading activity is a comprehensive skill that requires
proficiency in vocabulary and grammar. In the development of academic reading skill,
criteria should be taken into consideration in two main categories: text-oriented features
and learner-oriented features. The characteristics of the text, which is generally defined
as a language corpus for description and analysis (Imer, et al., 2013, p. 193), can be
categorized as informational value, vocabulary, and grammatical structures of the text.
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However, while creating academic texts, the level of knowledge the text carries should
be kept comprehensible for the learners who will analyze the text. This makes it
necessary to consider the knowledge of the learners as well as their language level while
creating reading texts within the scope of academic language teaching. The grammar
and vocabulary levels of academic texts should also be considered in this context. The
features of the academic texts for the learners express the language levels to be taught in
terms of foreign/second language teaching. Teaching academic Turkish at TOMER in
Turkey usually starts after B2 or C1 since 2018. However, competencies have been
defined in the Global Scale of English Learning Objectives for Academic English
(GSE) language skills at different levels®. Accordingly, at B1 level in GSE "Students
will be able to recognize the main idea of a paragraph.” is included in the learning
outcomes. This outcome means that at level B1 the learner can make inferences on what
the paragraph says. The outcomes, "Students will be able to predict the content of a
simple academic text by using the title and pictures.” and " Students will be able to
understand the main idea of a passage using clues from the text." show that activities
can be created by using academic texts at B1 level. The outcome of " Students will be
able to determine whether an author is citing another person.” at B1 + level reveals that
learners should be taught how to understand who the citations in the text belong to and
how to recognize references. At this point, it can be said that anaphoric reference, co-
referential and cataphoric reference skills should be acquired at this level. When we
look at another outcome at this level, " the item of Students will be able to critically
evaluate the quality of the references used in a simple text." is included. Reference
quality is evaluated here. More than language proficiency is required to assess reference
quality. Field information is also necessary for this. So, learners who will study at the
undergraduate level will have difficulty in acquiring this outcome not because of
language skills, but because of a lack of knowledge and academic skills. The outcome
of "Students will be able to use the summary to determine where certain information
can be found in a long text." in the table requires the use of scanning technique, which
necessitates informing learners about specific reading strategies and techniques.
Academic reading processes require intensive reading and requires being selective about
information. Thus, today's advanced electronic printing network has directed academic
reading processes to screen-based reading. In screen-based reading, the whole text is not
seen as it is in paper-based reading, the writings on half of a page are presented on the
screen one after the other, and the reader reads the texts piece by piece and tries to
understand them by combining them (Giines, 2010, p. 2). Screen-based reading
behavior is characterized by browsing and scanning, keyword spotting, non-linear
reading, and reading more selectively (Liu, 2005, p. 701). In academic reading,
browsing, scanning and keyword spotting techniques are used extensively. Chou (2012,
p. 411), who has studied the reading habit of foreign learners, found that learners had a
low tendency to read texts that require attention on the computer screen, as they used a

1

The translation of Celik (2020) is used for GSE Academic Reading Learning Purposes. The original
source can be accessed at http://b-li.ir/ar/06CEFR/4.GSE_LO_Academic_English.pdf.
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lower strategy in screen-based texts, however, most learners prefer online articles when
doing research for citation. In addition, the researcher states that the screen reading
behaviors of the learners are associated with several factors such as reading goals,
screen-based text reading opportunities, applying reading strategies, and second
language proficiency.

4.2. Academic Writing

Writing skills as one of the four basic language skills includes the reporting process of a
scientific study within the scope of academic language. The articles in academic settings
are those that are used by that community to achieve a certain purpose and are aimed at
a specific and narrow audience (Glingdr, 2020, p. 168). In this context, academic
writing is "the field of writing that has its own principles in terms of content, form,
writing principles, language and expression in the process of reporting an academic
research in various types." (Karagdl, 2018, p. 3). In academic writing, the steps of the
research process of scientific texts are reported in a certain order. Therefore, there are
two main areas of academic writing education; teaching the academic writing style,
which refers to the preparation of scientific reports, and providing students with related
language competencies.

Scientific articles generally consist of introduction, method, findings, discussion and
conclusion sections. In the process of teaching academic writing, the grammar (such as
active / passive voice, etc.) and vocabulary (such as academic and technical words)
which are used for the order of the text, as well as the information (such as literature,
data, analysis, inference) that should be included in the introduction, method, findings,
discussion and conclusion sections of scientific articles should be transferred to learners
within the scope of language proficiency. Literature information is available in the
introduction of scientific articles. In this section, various citation systems and their
representations in the in-text references section should be discussed. Besides, due to the
presentation of the literature information, there is precise information in the introduction
part, therefore structures that indicate certainty such as —dir, -maktaduwr, -mwstir (all are
used as is/are in English) are used. The method section includes the scientific approach,
data collection and analysis techniques used in the research process. So, in the method
part, the learner's vocabulary about methodological terms should be developed.
Findings section refers to the result of the analysis of the data in the research. For this
reason, the use of structures that indicate certainty is common. The discussion and
conclusion section includes the interpretation and inferences of the findings. Therefore,
in this section, the uses of inference, probability modals (such as -abil, -acaknir (can,
may, will, etc. in English)) are included. In the academic writing process, the language
structure suitable for the parts of academic reporting should be taught according to the
language levels of the learners. The outcomes appropriate to the language levels in
academic writing are shown in the Global Scale of English Learning Objectives for
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Academic English® (2015). According to this scale, at B1 level academic writing, the
outcomes, "Students will be able to express a personal opinion with a simple academic
text.”, and "Students will be able to write an introduction to a simple article if a model is
provided.” provide an introduction to the creation of academic texts. At the B1 + level,
the outcomes of "Students will be able to write an evaluation of a simple text using
appropriate rules if a model is provided.", and " Students will be able to write a
conclusion to a simple article if a model is provided." indicate that activities can be
designed for writing evaluation and conclusion depending on certain directions. At B2
level, there are outcomes such as "Students will be able to write personal e-mails /
letters on abstract or cultural issues.”, and " Students will be able to write a
chronological paragraph on an academic topic." According to these, in terms of B2 level
texts, chronological and integrated activities can be performed. At the B2 + level, there
are outcomes such as " Students will be able to use descriptive language to support the
main idea in academic writing activities.”, " Students will be able to take notes while
researching an unknown topic.", and " Students will be able to summarize sources and
data appropriately.” These outcomes indicate that activities including note-taking and
summarizing techniques can be applied in writing. At C1 level, with outcomes such as "
Students will be able to properly summarize research methodology and findings in a
report.”, " Students will be able to write a review of a linguistically complex text using
the appropriate rules.”, and " Students will be able to write a linguistically complex
discursive article." learners are expected to reach the competence to write a complete
scientific report. Here, it is expected that the scientific report writing rules will be
obtained and the articles in accordance with these rules will be created. Such texts can
also be written to learners in lesson applications. Learners can be expected to write such
articles in class. At C2 level, with outcomes such as " Students will be able to edit and
develop a linguistically complex text.”, " Students will be able to write an effective and
well-formed research paper.”, and " Students will be able to develop a text using
metaphorical language such as reflection, alliteration, or exaggeration.” competence to
create a full publication as an academic text is expected.

4.3. Academic Listening

Listening is included in the comprehension sub-field of basic language skills and
constitutes the process of analyzing the spoken language. Academic listening includes
the analysis of lectures of oral presentations, conferences, workshop presentations and
the oral language in videos. The fact that listening is a skill that takes place rapidly, in
general, requires that the language be automated. Due to the dense nature of academic
language in terms of technical and academic words, academic listening stands as a more
difficult competence area.

2 The translation of Boylu (2020) is used for GSE Academic Writing Learning Purposes. The original
source can be accessed at http://b-li.ir/ar/O6CEFR/4A.GSE_LO_Academic_English.pdf.



http://b-li.ir/ar/06CEFR/4.GSE_LO_Academic_English.pdf

@@ Burak TUfekcioglu e 48

Academic listening objectives determined on English are defined in GSE®. According to
this, at A2 + level with the outcome, " Students will be able to follow the main points in
a simple audio if written supporting material is provided.”’, it is expected to follow the
main points during listening at this level. At Bl level, with the outcome, “Students will
be able to describe specific information in a simple presentation or lecture for a general
audience.” It is seen that certain information can be understood in more general
language use such as during lessons. At B1+ level, this outcome is stated as "If given
slowly and clearly, students will be able to extract important details from a simple
academic presentation on a familiar topic.” At this level, it is stated that transition from
the general audience group to academic texts is possible provided that it is slow and
clear. At B2 level, in terms of analyzing the academic language, " Students will be able
to recognize rhetorical questions in a simple presentation or lecture.” is included within
the outcomes. It is understood that there is a language that rises to the level of rhetoric
in general knowledge and important details. Besides, a transition is made to visual
analysis and interpretation with the outcome, " Students will be able to interpret the
purpose of the content of the visuals (e.g. diagrams, charts) used to support an academic
lesson or presentation.” At B2+ level, a transition is made to the analysis of the details
with the outcome, "Students will be able to identify details that support a point of view
in a presentation or lecture in their field of expertise.” At C1 level, a transition is made
to the critical evaluation of academic discourse with the outcome, "Students will be able
to critically evaluate the effectiveness and appropriateness of a presentation.” At the C2
level, learners are expected to analyze and comprehend complex processes in scientific
presentations and use of idiomatic language with the outcomes such as "Students will be
able to follow a technically complex process defined in an extended and linguistically
complex academic presentation." and " Students will be able to follow a linguistically
complex lesson or discussion with a large amount of specialized terminology or
idiomatic language."

4.4. Academic Speaking

Speaking skiH includes the production process of verbal language expressions and refers
to the oral production of academic discourse that has informational value within the
scope of academic language. Academic speaking is the verbal discourse used in
lectures, conferences, workshops and videos in which the discourse expected to be
analyzed within the scope of listening skill is produced. Speaking skill includes
productive language skills based on expression, and the discourse produced within the
scope of academic language must have informational value. In this respect, what needs
to be stated is the acquisition of the information, its organization in the mind, and then

®  Translation by Ercan-Giiven and Giirbiiz-Us (2020) is used for GSE Academic Listening Learning

Purposes.
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putting it into action in accordance with the learner's language level. Speaking skills for
academic purposes on English are defined in GSE*.

These objectives are included in GSE starting from Bl level. At B1 level, there are
outcomes like "Students will be able to ask simple questions in a simple academic
discussion." which aim at producing short texts such as questions. In addition, language
competencies for using the information in the tables and charts are stated in the
outcomes such as " Students will be able to explain important information in tables and
charts using simple language.”, and " Students will be able to answer simple questions
about the information presented in tables and charts.” At Bl level, in the outcomes
there is also information about discourse markers used in speeches like " Students will
be able to use simple discourse markers (that is, as you know, actually, etc.) to plan a
short presentation.”. At B1+ level, the competence to produce a discussion type of
discourse about an academic text is included in the outcomes such as " Students will be
able to discuss the visuals in an academic text using a simple language.”, " Students will
be able to ask for explanation during an academic discussion using a simple language.",
and " Students will be able to effectively engage in a classroom discussion on an
academic topic.". At level B2, with the outcome, " Students will be able to clearly
explain what they want to express in an academic discussion using simple language.”, a
transition is made directly to competency effectively engage in a classroom discussion
on an academic topic." At level B2, with the outcome, " Students will be able to clearly
explain what they want to express in an academic discussion using simple language.”, a
transition is made directly to competency to produce academic discourse. In addition,
with the outcomes such as " Students will be able to make an effective introduction and
opening in a presentation.”, and " Students will be able to summarize information from
more than one simple academic text.", different types of oral academic discourse like
introduction are also introduced. At B2+ level, with the outcome, "Students will be able
to make a presentation or lecture in his field of expertise.”, a transition is made directly
to the process of producing a complete oral academic text. At C1 level, it is stated that
learners can make inferences with data interpretation and express their inferences
verbally in an academic discourse with the outcome "Students will be able to effectively
discuss the meaning of the data of a scientific study and what it shows." Besides, with
the outcome, "Students will be able to discuss drawings (visuals) in an academic text
using linguistically complex language.”, learners are expected to support their academic
discourse with visuals and illustrations. At C2 level, it is expected to produce long and
uninterrupted oral texts in terms of lecturing with the outcome, "Students will be able to
give a long academic lecture."

Conclusion

Today, the development of science, art and philosophy and their place in academy as
separate disciplines have made Turkish, used in these fields, gain an academic extent. In

4 The translation of Gdogen (2020) was used for GSE Academic Speaking Learning Purposes. The

original source can be accessed at http://b-li.ir/ar/06CEFR/4.GSE_LO_Academic_English.pdf.
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terms of teaching Turkish as a foreign / second language, academic Turkish refers to an
area of use of Turkish, which includes grammar, vocabulary and differences from daily
communication in terms of style for students who will study at universities in Turkey.

Academic Turkish in teaching Turkish as a mother tongue is studied within the scope of
academic literacy, whereas teaching Turkish as a foreign / second language is built on a
skill-based education. Regarding this distinction, the terms that should be used in
researches on teaching academic Turkish needs special attention. In this study, the term
"learner" refers to all those who are or not students at universities (such as those who
work as academicians at universities in Turkey and attend academic Turkish courses for
this purpose) who learn Turkish as a foreign/second language; and the term “student”
refers to those who get education at primary or university level, which includes
academic Turkish users as their mother tongue. Besides, the term Turkish as a foreign /
second language has been used in the study. In the literature, the term ‘foreign language
teaching’ refers to language teaching abroad where there is no direct connection with
native speakers, while the term ‘second language’ refers to language teaching in the
country where the target language is spoken or abroad by native speakers (e.g. British
Council, Goethe Institut, Alliance Francaise) (Kramsch, 2006, p. 324). However, it is
seen that the term "teaching Turkish to foreigners" is widely used in academic programs
opened in Turkey (e.g. Hacettepe University, Institute of Turkish Studies Teaching
Turkish as a Foreign Language Program; and Haci Bayram Veli University, Graduate
Education Institute, Master's Program of Teaching Turkish to Foreigners with Thesis)
and in Turkish literature. For those reasons, the term academic Turkish teaching as a
foreign / second language has been used in the study. However, these two terms need to
be clarified in terms of use in the future considering the literature.

In teaching Turkish as a foreign / second language, academic Turkish can be studied in
two main sections in general: describing academic Turkish and developing academic
Turkish. The description of academic Turkish can be in the form of grammar and
vocabulary. Describing academic Turkish in terms of grammar Turkish can be studied
in two ways; researching the morphological components of vocabulary and describing
grammar structures in academic Turkish. Vocabulary studies to describe academic
Turkish can be done with frequency-based studies which are based on oral and written
corpora consisting of academic texts. Word lists from corpora that cover a single field
or that are formed with a more holistic approach covering multiple fields such as social
sciences, natural sciences and health sciences provide significant information about the
vocabulary of academic Turkish. However, the issue to be considered here is that the
total tokens belonging to different fields in the corpora created with a holistic approach
have the appropriate balance and depth (Tiifekgioglu, 2019, p. 217). Studies on
academic Turkish teaching may be aimed at improving reading, listening, speaking and
writing skills within the framework of the general logic of language teaching. Reading
skilt is the most commonly used skill both in screen-based and paper-based readings
seeking and getting information process in the academic level. Thus, screen-based
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applications of academic reading are among the subjects waiting to be studied in terms
of Turkish. Academic listening is the language skill that learners are exposed to the
most. In this respect, listening skills constitute an important threshold for learners,
especially on the basis of courses, before starting the courses. In addition, considering
the listening skills, application areas such as listening, listening / watching, listening /
taking notes are among the subjects that need to be researched in terms of development
of learners. Academic writing in Turkish has features in terms of the form, citation
system and style used in academic writings. In academic writing, along with these
features, the development of the learners' proficiency to express themselves
academically is the main goal in teaching academic Turkish as a foreign language. For
this, studies can be carried out to provide students with academic style knowledge with
different writing techniques. Academic speaking skill includes the ability to organize
and present academic verbal expressions, as well as to participate in academic
discussions and to answer questions. How much of these competencies are met by
learners who have completed academic Turkish courses are worthwhile issues to be
researched.

In conclusion, academic Turkish teaching includes many questions that need to be
answered with practical or theoretical studies in terms of both language components
(grammar and vocabulary) and language skills (reading, listening, speaking and
writing). It is important to clarify these questions within the scope of the relevant
literature by turning them into a scientific research problem, and to expand and improve
the practice of teaching academic Turkish as a result of these studies.
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